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Review: STAIR + DBl Framework

Validated Intervention
Program (e.g. Tier2,
Standard Protocol,

Secondary Intervention)

Talk through each
component of the DBI

w framework.

b / LOBKFaamework
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Review: STAIR + DBl Framework

Validated Instructional
Program (e.g., Tier 2
Standard Protocol, Secondary
Intervention)
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Standard Protocol,
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Progress
Monitoring
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Diagnostic Academic
Assessment/Functional
Assessment
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A practice that has shown
consistentand positive results
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.dence-based practic@

PIRATE MATH e\‘

evidencebased intervention
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evidencebased intervention
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evidencebased intervention

evidencebased strategy

promising practice



EvidenceBased Practices

s
—




EvidenceBased Practices @@'..20

What about practices that
R2Yy QI
categories?
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Five Key EvideneBased Practices @m'ﬂgo

Explicit
Instruction

Mathematics
Language

Multiple
Representations




Explicit Instruction
MODELING PRACTICE

SUPPORTS

Mathematics Language

Instead of that...
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Teachers should be explicit in tn@delingand practicingof math.

MODELING PRACTICE

Stepby-step explanation Guided practice

Planned examples Independent practice

SUPPORTS

Ask higHevel and lowlevel questions

Eliciting frequent responses

Providing affirmative and corrective feedback




Explicit Instruction

Teachers should be explicit in tn@delingand practicingof math.

Modelingincludes aj  MODELING PRACTICE

step-by-step _ _ _
- - Stepby-step explanation Guided practice
explanation and clarit
In the language usel Planned examples Independent practice

during explanations

SUPPORTS

Ask higHevel and lowlevel questions

Eliciting frequent responses

Providing affirmative and corrective feedback

[R|eadiness
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Teachers should be explicit in tn@delingand practicingof math.

MODELING PRACTICE | Practiceincludes

Stepby-step explanation Guided practice

Planned examples Independent practice

SUPPORTS

Ask higHevel and lowlevel questions

Eliciting frequent responses

Providing affirmative and corrective feedback

practice with the
teacher (i.e., guided
practice) as well as
Independent
practice.
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Teachers should be explicit in tm@delingand practicingof math.

MODELING PRACTICE

Stepby-step explanation Guided practice

Planned examples Independent practice

During modeling and SUPPORTS XadzOK | a I a
practice, teachers Ask highlevel and lowlevel questions of question types,
should usesupportsX eliciting student

responses and providing
Providing affirmative and corrective feedback Immediate corrective

feedback while
maintaining a brisk pace

Eliciting frequent responses
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MODELING

Stepby-step explanation

Planned examples

State the goal and its importance.
Model steps.

Use precise math language.



Explicit Instruction

e examples.

Use norexamples.
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MODELING

Stepby-step explanation

Planned examples

1. Describe some of the mathematics that
you need to model for your students.
2. How do you provide a clear explanation?

\¥J 3. What types of examples do you use?
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PRACTICE

Guided practice

Independent practice

Teacher and students
practice together.
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PRACTICE

Now you'll practice a problem on
your own. Don't forget to use

Guided practice your attack strategy!

Independent practice

Students practice with
teacher support.
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PRACTICE

Guided practice

Independent practice

1. Describe how you do guided practice with
your students. What physical arrangement
do you use? What materials do you use?

w 2. How do you provide feedback to student
Independent practice?
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Ask students a lot of
guestionsg and ask
different types of
guestions.




Explicit Instruction

SUPPORTS

Ask higHevel and lowevel questions

Eliciting frequent responses

Proyiding affirmative and corrective feedback

Vary responses, such
as:classwide
iIndividual, partner,
write on paper, write
on whiteboard, show
with manipulatives, or
thumbs up.

[Slupporting

Turn and discuss the formula for
volume of a rectangular prism
with your partner.

Show how to set up this problem
with your algebra tiles.



Explicit Instruction

SUPPORTS

Ask higHevel and lowevel questions

Eliciting frequent responses

Providing affirmative and corrective feedback

Provide affirmative feedback
to help students know what

they are doing well.

Provide corrective feedback,
when necessary.

[Slupporting

Excellent work using the order of
operations!

=] ®T « z~~y ] ® ®q]
how you added in the hundreds
column.
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SUPPORTS

Ask higHlevel and lowlevel questions

Eliciting frequent responses

Providing affirmative and corrective feedback

1. Do you ask more higlevel or lowlevel
guestions. Do you have room for
Improvement?

2. What are your favorite ways to ask

%J students to respond?
3.2 KIIdQa +y SEFYLXS 27

feedback you provide to your students?
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Five Key EvideneBased Practices @m'ﬂgo

Explicit
Instruction

Mathematics
Language

Multiple
Representations




Explicit Instruction
MODELING PRACTICE

SUPPORTS

Mathematics Language

Instead of that...
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Mathematics Language s ()

Teachers should be sure to use precise and concise math language.

Explicitly teach math terms.

precise Emphasizéormal math terms that
accurately portray a math concept or
procedure (i.e., use precise language).

Provide concise, studeiftiendly
definitions.




Mathematics Language

I Ogr « o02]
numerator of 2 and

a denominator of
Al i

i Regroupto the

® | «
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Mathematics Language

Explicit Instruction
MODELING

SUPPORTS

Mathematics Language

In tead of hz:..

eadiness
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PRACTICE



Mathematics Language

MATH \
JOURNAL

Definition

wWhen o Shape 19

Hipoped acrsss
Line of
relle chion

S

 Example
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numerator

The term in a fraction that tells how many parts of a fraction.

2

2 )f 3 In these fractions, 2 is the numerator.

3

ones

The digit representing 1.

In the number 4.23, 4 is in the ones place.
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Five Key EvideneBased Practices @m'ﬂgo

Explicit
Instruction

Mathematics
Language

Multiple
Representations




Multiple Representations

Fluency Practice

IRleadiness
ndividual
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Teachers should use multiple representations to help students understand different
math concepts and procedures.
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Abstract representations
include symbols and
numerals. It is beneficial
to always have the
abstract representation
present when working
with additional
representations as wel|

1.73 =1 one, 7 tenths, and 3
hundredths.
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Multiple Representations

Concrete
representations
include three
dimensional
objects or virtual
manipulatives.

L

;oo
_ep,

v d A
| 0.1 o
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Multiple Representations

Operations Whole Algebra Geometry
Numbers

Pictorial representation
include twedimensional
objects and virtual
manipulatives.




Multiple Representations

Pictorial representation
include twedimensional
objects and virtual
manipulatives.

IR|eadiness
ndividual

.'|,S?.|,I i Imll |
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FLOWCODE | | l III " .II I

Rivacy, :Lowcooﬁ.f-"“"

Fractions
&
Decimals

fraction s’rrlps fraction strips fraction strips Cuisenaire rods

&

frac‘rron cmcles geoboard

|

two-color e e . percentage
counters decimal strips place value disks strips
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Explicit
Instruction

Mathematics
Language

Multiple
Representations




Multiple Representations

Fluency Practice

IRleadiness
ndividual
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Fluency is Fluency
doing provides less
mathematics stress on
easily and working
accurately. memory.
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Addition Subtraction
6
X /
Multiplication Division
Build fluency with math facts. 56
A Addition: singledigit addends ~ 8

A Subtraction: singleligit subtrahend
A Multiplication: singledigit factors

A Division: singlgigit divisor
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Addition Subtraction

Multiplication Division

Build fluency with wholenumber computation. 23



Fluency Practice

Addition Subtraction
9 3
458
Multiplication Division
Build fluency with rationahumber computation. 7.892



Fluency Practice

Addition Subtraction

Multiplication Division

Build fluency with integer computation.
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) &
:@: Fluency practice can be brief-d minutes).

@ &
:@: Fluency practice should occur every day.
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Fluency Practice

*O|
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Fluency Practice

Divide:

3+3=

sision facts up to 10

Help your students atte
math fact filuency’ st
whether in-person,

remote, or through

hybrid/learning

Correct!
10x8=80

Time: 43

Incorrect: 0 m

eadiness
ndividual

| MathFacts®
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Fluency Practice 2
pa=C g

1. Describe the fluency that is important for

your students.
2. Why do your students struggle with

fluency?

%J 3. Describe three fluenchuilding activities
you might use with your students.
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Explicit
Instruction

Mathematics
Language

Multiple
Representations




Word-Problem Solving

%

&

Your Evidence-Based Practices
J GROWTH OPPORTUNITIES
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{ Prcblem Solving Key Words

dltegether
both
combined
How marry in all?
inall
increase
Join
plus
sum
total

Key Words Used In Math Word Problems
Addition Words

Ohflﬂon Words s

Sotar o qudre

V-
e amyy M 63 Fous B
raé  Soredegaly

Pow mary mere.

Combined
ded

more than 1t 0

ADDITIO

J | cembined

Subtraction

difference
fewer than
gave/take away
decreased by
how many more
show much longer/

aller/shor ter
minus
remaining

OPERATION cuors

-both pmd— ;
d ° luc
-total -combine: 3
_more than -increased by -double -every e
-perimeter —

Division
quotient
divide

il product :

B umes

2

0\ equal groups

IPLICATION

MO+h

-less than
-minus
-how many more

subtract
minus
difference
left
left over
decrease
fake away

_ fewer

double, twice, triple
total
increase

quotient G
split
share
divide
separate
each
average
equoalgroups

o
equal parts/share
equally

per

« amount of each




Addition Word Problems

Sobvie Ther Wiord probdamms. Shows your work

T 8 rvre Ty

Lraley

LONG DIVISION
WORD PROBLEMS

eper Al wanis !

IRleadiness
ndividual
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Use an attack strategy.

High-quality attack strategies require the students to

A Read the problem
A Create a plan for solving the problem

A Solve the problem
A Check the answer.

Attack strategies should be flexible to address any word
problem.
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I:é Use an attack strategy.




Word-Problem Instruction ._.-'
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Heactinalet (O
[é Use an attack strategy.
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Jeachiva®t ()
I:é Use an attack strategy.
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| JNDERSTAND

Read and explain.

Use an attack strategy.

PLAN

How will you solve the problem?

SoLVE

Set up and do the math!

JCHECK

Does your answer make sense?
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[é Use an attack strategy.
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Teach worebroblem schemas.

A schemarefers to thestructure of the word problem.

There are three primary additive schemas:
1. Total
2. Difference
3. Change

There are also three multiplicative schemas
1. Equal Groups
2. Comparison
3. Ratio/Proportion



Ilgebra

S|upporting

Teach worebroblem schemas.

EXAMPLE: SCHEMAS

Total

Ratios/Proportions

Max baked 40 cookies and 75 brownies.
How many baked goods did Max bake?

The Brazos River is 840 miles. The Red
River is 1,360 miles. How much longer
is the Red River?

There were 23 passengers on the bus.
Then, 13 more passengers boarded the
bus. How many passengers are on the
bus now?

Mark has 2 boxes of crayons. There
are 24 crayons in each box. How many
crayons does Mark have?

Jill picked 6 apples. Meg picked 2
times as many apples as Jill. How many
apples did Meg pick?

There are 176 slices of bread in 8 loaves.
If there are the same number of slices in
each loaf, how many slides of bread are in
5 loaves?

Parts put together into a total Greater and lesser An amount that increases
amounts compared fora Or decreases
difference

- Change
Quantity Start| #~ N | End
uantity S
?

Difference

Ratios/Proportions

Groups multiplied by an equal Set compared a number of Description of relationships
number in each group times among quantities

[ FOALOA CIL

(set) (multiplier/ (product)

(groups/  (number/ (product) part)

units) rate)

IRleadiness
ndividual

[Tleaching /of
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[é Teach worebroblem schemas.
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Explicit
Instruction

Mathematics
Language

Multiple
Representations




Word-Problem Solving

%

&

Your Evidence-Based Practices
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Goal Setting
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Where we left off...

R
-0

Administer once Administer once Administer
regularly

—J




What aimswebmeasures
will be administered?

* Only some students take this assessment
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Step 1: Administer Benchmarks T O

A All benchmarks will bedministeredtwice
A Fall 2023 (student pretest)
A Spring 2024 (student posttest)
A TWO subject areas
A Math
A Number Sentence Fluency (NSF)
A Number Comparison Fluendyiads (NGH)
A Mental Computation Fluency (MCF)
A Concepts and Applications
A Reading
A Reading Comprehension
A Vocabulary
A Silent Reading Fluency




Step 1. Administer Benchmarks

Concepts and Applications (CA)

AMultiple-choice math word problems, each addressing
an aspect of gradappropriate CCSS domains.

AAdministration Time: 1&25 minutes (approximate)

Which is the b i

00000
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Step 1: Administer Benchmarks e

Number Sense FluendNSH

AMeasures a student's automaticityith comparing
numberswithin and across number systems amentally
solving oneand two-step computation problems.

ATwo subtests:
1. Number Comparison Fluengiriads(NCF)
2. Mental Computation Fluency (MCF)



IR|eadiness
ndividual
Ilgebra

[Tleaching /of
[Slupporting \

Step 1. Administer Benchmarks

Number Comparison Fluencyriads(NCF)

AMultiple choice math items, comparing
numbers within and across number systems

AEach item is presented as a triad of
numbers, with the student determining
whether the top number In the triad is
closer in value to the bottom left numbe
the bottom right number, or exactly
between the two numbers.

AEach form contains 40 ite
ATime Limit: 3 minutes
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Step 1: Administer Benchmarks shoverinel ()

Mental Computation Fluency (MCF)

A The student answers multiplehoice math
items, each requiring onrer two-step mental
computation of a math expression.

A Each form contains 42 items

A Time Limit: 4 minutes

2,100 + 3,600

4,600 5,300 5,700
O O O
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Step 1. Administer Benchmarks

Reading Comprehension
AStudent reads passages of text and answers
four multiple-choice questions about each
passage.
A24 total items.
ABenchmark screening only.

e




Step 1. Administer Benchmarks

Vocabulary (VO)
Aldentify the meanings of target
words by selecting from
multiple-choice options
ANumber of items correctly
answered
ATime Limit: ~47 minutes

hhhhhhhh
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Step 1. Administer Benchmarks

Silent Reading Fluency (SRF)

A Read three stories divided into brief sections

A Answer multiplechoice questions about each story
A Median reading rate of three stories

ATime Limit: ~d6 minutes

Malcolm usually does not mind being

late for school
Usually Malcolm did not mind being home sick for a day. He
didn't have to go to school or do his daily chores. Instead, he got
to read comic books and watch movies. He also got to eat his

sick at home

favorite foods hungry
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* Only some students take this assessment
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Step 2: Survey Level Assessment (SLAYE:=~ O

A SLAs wsed to determine the appropriate grade level for progress
monitoring

A ONLY administered to students who scoré0" percentile on the
math benchmark assessment

%tile

73-89 Above Average
26-74 Average
11-25 Below Average

1-10 Well Below Average




Step 2: Survey Level Assessment (S

Ahy OS &2dzQ08S ARSYUATFTASR &aidzRS
enable the SLA and unlock student test tickets
ASTAIR Coaches will support you!

A For each student taking the SLA, you will assign a grade leve
for the assessment

AThe first time a student takes the SLA, you will chcdosg
GRADE LEVB¢low their current grade level
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Step 2: Survey Level Assessment (SL

Did the student score at or
below the 10th percentile on
the mathematics benchmark?

Administer the Survey Level Begin collecting baseline data
Assessment, beginning at one for progress monitoring on the
grade level below student's grade level

Did the student score
above the 10th
percentile?

Begin collecting baseline
Repeat SLA at one grade data for progress
level below monitoring on the
student'’s grade level




eadmess
(864 t221 Fd ty SEO
Student scenario:

Amir Is a seventh grader with a learning disability in mathematics. He is one of foul
a0dzRSyida Ay aad WFEOl1az2yQa YIFGKSYFGAOa
YSi ¢AGK KSNI{¢!Lw O2FIOK 02 RAAOdz@a K
aylLlaK2d0 2F ! YANXRA R . 0

Math Natl %ile begin progress mor;itoring Amir a

High Risk F W his current grade level?
[ Composite

What do you notice?



Example

Student scenario:
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Amir Is a seventh grader with a learning disability in mathematics. He is one of foul

aidzRSyda Ay
YS i
aylLlaK2d 2F ! YANXQA

Math Natl %ile
High Risk F W
[ Composite

RI Gl

What do these data
tell us?

aad WFOlazyQa
GAOUK KSNJ {¢!'Lw O2!I OK

YIEGKSYI 0AOa

02 RAAaOdzaa K

A . S~ 4

Ad LINPODOARSR 0

Growth (SGP)___Goal

composite score fallgelow
the 10" percentile. This tells us

that we need to administer the

Survey Level Assessment to

identify the appropriate grade
level for progress monitoring
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Student scenario:

Amir Is a seventh grader with a learning disability in mathematics. He is one of foul
aU0dzRSyida Ay aad WIF O] az ‘ D 3
YSi Q"?\GK KSNJ { ¢! Lw (:32|', Ms. Jackson will need to
aylllJaKzu 2+ ! YANXRa RI U administer the SLA abne
Math Natl %ile = grade levelbelow his current

F W grade level.
[ Composite

What do these data

tell us?
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Student scenario:

| FTOSNI F RYAYAAUGSNAY3I GKS {[!ZX aad WI O]
performed on a B-grade measure.

Survey Level Assessments

Measure a Grade

NSF v v
NSF 1/26/2023

What do you notice?
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Student scenario:

| FOSNI F RYAYAAUGSNAY3I GKS FANBRG {[!Z aa
he performed on a'6-grade measure.

Amir scored at the 7
percentile, which is still
Measure ~ Grade below the 10th
NSF v v percentile. Ms. Jackson
NSF 6 1/26/2023 will need to administer
the SLA again, but at
one more grade level
below.

Survey Level Assessments
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Student scenario:

| FOSNI F RYAYAAUGSNAY3I 0KS &aSO2yR {[! =
how he performed on asgrade measure.

Amir is no longer
scoring below the 10

Measure - Grade

Score percentile! This
NSF > o Indicates the grade
NSF 2/2/2023 level that is most
NSF 1/26/2023 appropriate for him is

a measure of progress
monitoring at the
fifth -grade level.
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Video Guide Survey Level Assessmen

Stepby Step Instructions

s Monitor & Individual Reports 4 Group Reports @3 Student Management @ Account Management

Benchmark Comparison v &

Roster Type
District
School Level
School
Grade
Class
Battery
Period
Comparison

Display

v51.3 Copyright © 2023 NCS Pearson, Inc. Scores based on normative data copyright © 2014 NCS Pearson, Inc. All rights reserved.
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* Only some students take this assessment



Step 3: Initiate Progress Monitoring

What Is progress monitoring?

Exercise Tracker

Baby Growth Ch ”

IRleadiness

ndividual

lgebra
[Tleaching /of
S|upporting

verage Monthly Electricity Prices {per kWh),
ew York Area and United States

Average Monthly Electricity
Prices in NY & US
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Why Is Progress Monitoring Importan: * O

Is the Iintervention helping?

AData are used to determine if students are learning the
content at an appropriate rate

Alnformation you gain from progress monitoring can be used
to determine If instructional supports your student needed
were accurate
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Characteristics of Progress Monitorin: * O

aSladcaNsa akKz2dzZ R 0SX
AQuick and easy to administer
AMultiple parallel forms (same difficulty, format, content)

AStandardized administration and scoring (same timing, setting,
scoring rules)



almswebProgress Monitoring

Aaimswebis a formative assessment
tool

AEnables educators to quickly and aImS\/\/eb

PLUS &= _m»
accurately:
Ascreen and monitor math skills o
PreKc¢l2 students (Pearson, 2019)

Aidentify risk of academic failure
Alntervene early

Ameasure, monitor, and document
the impacts of intervention efforts



almswebProgress Monitoring

AWe will be monitoringNumber Sense FluendNSF)

AThis measures a student's automaticitjth comparing
numbers within and across number systems amentally
solving oneand two-step computation problems.

AThere are two subtests administered within NSEmber
Comparison Fluenayiriads(NCF) andental Computation
Fluency(MCF)



Progress Monitoring Measures : * O

gebra

A Individual Monitoring
A Provides information about a student's progressjuding:

A

A |

A

A With each administration of

orogress monitoring data points across the duration of
the schedule

aludzZRSyiQa 3J21ftX NXasS 27
iInformation about schedule adjustments

Qgress monitoring form, the

L ] a pro )
aludzRSyuQa aOz2Nb Aa L} 200SR
for that measure
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Goal Setting
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ndividual



Setting Ambitious Goals

Alt is important to set a reasonable and ambitious goal over
an easy goal

AA goal that is too easy will be achieved quickly and will not
be engaging enough.

AAN overly difficult goal will hurt the student's morale and
motivation.

ASo just like Goldilocks, we need to find the goal that is just
right for each individual.
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What is an Ambitious GoalExample

Ambitious goals can be set using the length of the
intervention (in weeks), the target growth rate, and the
baseline score.

[INumber of weeks of the interventior [Target growth rate}+ [Baseline Score]

Example

The intervention i$} weeks longthe target growth rate i1s50, determined from the
Intervention ROI tables; the baseline score Was

18] x [.50] + [19] =
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AlMSweb ROl Growth Norms Tables—M-COMP (continued)
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= 1.21
0.93-1.20
0.73-0.92
0.58-0.72
0.43-0.57
0.31-0.42
018-0.30
0.04-017
—011-0.03

<012

=123

0.91-1.22
0.72-0.90
0.59-0.71
0.46-0.58
0.36-0.45
0.24-0.35
0.11-0.23
0.00-010

=< ~0.1

= 1.05
0.81-1.04
0.64-0.80
0.49-0.63
0.39-0.48
0.28-0.38
0.16-0.27
0.07-015
0.00-0.06

=< =0.01

=1.08
0.79-1.07
0.60-0.78
0.44-0.59
0.33-043
019-0.32
0.05-0.18
=0.10-0.04
—0.31-—0Mm
< (.32
= 1.09
0.76-1.08
0.57-0.75
0.43-0.56
0.32-042
0.21-0.311
0.09-0.20
=0.05-0.08
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0.37-0.51
0.27-0.36
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0.49-0.57
0.40-0.48
0.32-0.39
0.23-0.11
015-0.22
0.03-0.14
= 0.02
= 0.80
0.64-0.79
0.52-0.63
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0.16-0.23
0.08-0.15
= 0.07
= 0.69
0.54-0.68
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=0.03
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Evaluating and Creating Goals

You will work with your coach to evaluate the benchmark/SLA data for
MATH onlyand determine a goal for each student

| SNBQa I ayl
what this looks like oR
the aimswebplatform!
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Evaluating and Creating Goals

You will work with your coach to evaluate the benchmark/SLA data for
MATH onlyand determine a goal for each student

| SNBQa | y2iKSNJI
what this looks like on the
aimswebplatform!
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Evaluating and Creating Goals g (O

Thegoal efficiency displashows thegrowth percentile and a
color-codedsquare and label based on the Rate of Improvement
(ROI) ratingpf the goal:

“ Extremely Ambitious or N/A Grayc SGP 97 or greater

¢ Ambitiousc Pink¢ SGP 8®6

“ Closes the Gap Greeng SGP 585

¢ Insufficientg Yellowg SGP &0

For a more detailed explanation of setting goals, sessweb
PLUS Progress Monitoring Guide


https://app.box.com/file/1035195535367
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Administration of Progress I\/Ionitorin: * O

A Administer the progress monitoring measures
A Occur weekly

A Must be on appropriate grade level, as identified by either the
benchmark or SLA

A Progress monitoring is brief and timed
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Progress Monitoring Measures :20

ButfirstX. F A St Ay SH
A Baseline data is necessary for analysis of student progress
A Collect 4 data points to establish baseline
A Must determine grade level assessmenior to baseline data
collection
A Once baseline is established, progress monitoring officially begins
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Graphing and Evaluating

Your Assessment, Goal Setting,
Graphing, and Evaluating

J GROWTH OPPORTUNITIES
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Importance of Graphing gg ;

ADNJ) LIKSR RIUOF gAff LINPOARS & 2d:
progress
AThe graph will allow you to:
ASet reasonable and ambitious goals

Aa2YAU2NI 0KS | LILINRPLINAR I 0Sy Saa
AWdzZRIS GKS | RSljdza 0 2F GKS a&afi
AB SGSNNAYS UKS STFFSOUAOQSYSaa
Instructional program

AlaS RSOAaAZ2Y NMzZ Sa 02 YIS C

Instructional program when needed



Graphing and DBI

Validated Intervention
Program (e.g. Tier2,
Standard Protocol,

Secondary Intervention)

Progress Monitor

Diagnostic Academic
Assessment/Functional
Assessment

Intervention
Adaptation

Progress Monitor
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Key Components of Graphlng :20
Ax-axis- dates
Ay-axis- score
AData points
AAiImline
AProjection/trend line
AGoal changes
Alntervention changes
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Key Components of Graphing : * O

AData Points
A Baseline and progress monitoring data points are plotted

AAimline

A Theaimlineis drawn from the baseline data to the goal, this is what we will compare the
projection line against to see if a student is on track to meet their goal
AProjection/Trend Line

A The projection or trend line is calculated usirg; existing data points, it will extend beyond the
most recent data point, showing how the student is expected to continue progressing at their
current rate of improvement

AGoal Changes

A On the graph, ma{or changes are noted so we can keep track of big changes, and see if
changes impact student progress towards their goal

Alntervention Changes
A Similar to the goal changes, intervention changes are are noted on the graph
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Evaluating Progress Using the Graphg-==

& Benchmark |m Monitar & Addtional Screzners SENIRAIMANSRRERORES 48 Croup Reports Student Management &£ Account Management

ndividual Monitoring v

Baseline
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Evaluating Progress Using the Graph: O

Aimline
A(") only changes when the goal scor, goal date, or baseline

date change; it does not change when an intervention is added to
the schedule.

AWhen changing the goai) in the schedule, thaimline(") is
updated to reflect the new goal from the point of the date of
ch ange. aimsweb_,_ e

| Goal Change
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Evaluating Progress Using Graphs

What Is a trend line?
A The projection line indicates the
average rate of growth basedjgs o
2y (KS prapuzk S v [
monitoringscores . |
A The trend line will show in
color:
A green (projected to meet c
exceed goal)
A gray (projected to be near
goal)
A pink (projected to not meet
goal)
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Trend LIneABOVHhe Goal Line



